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It should have been a season of hopeful beginnings, but for Jill and Larry Jackson of
Conyers, GA, the opening of school this fall has meant only anger and frustration.  Their
11-year-old son is in a sixth grade special education class taught by an assistant and a
substitute.  The regular teacher quit after three weeks of school, and the class of 13
students is out of control.  ‘We can move your son to a class in another school that has
just five kids, but the teacher is leaving in December.  I phoned the district and they told
me that they have five special education positions to fill.  I asked them if they will have a
certified teacher in that class by December and they said, ‘That is the least of our
problems right now.’  To which Jill stated, ‘Well, it’s the biggest problem in my life right
now’ (Kantrowitz, Downey, Foote, Tesoriero, & Wingert, 2000, p.1).
The shortage of teachers for today’s schools seems to be a topic for discussion and
research on a continuing basis.  Administrators are currently filling classrooms with people who
are either not qualified or underqualified to teach a particular grade level or subject.  Forty-one
percent of all secondary school students enrolled in physical science classes, chemistry, physics,
earth science or space science are taught by teachers without a minor or a major in any of these
physical sciences (Ingersoll, 1997). Over one quarter of all secondary school students enrolled in
math classes are taught by teachers who do not have either a college major or minor in math or
math education (Ingersoll, 1997). Teacher placement days, which once resembled opening night
at a Broadway show, now find administrators scrambling to find someone to talk to.
Some research would have you believe that there is not a teacher shortage, and if you
look at one aspect of the research, this is correct.  There are people in the general population who
hold a valid teaching certification.  The U.S. Bureau of Labor Statistics cites the nation has been
hiring teachers at a rate of two million “new” teachers per decade (Feistritzer, 1998).  When this
view is taken in context with other data that indicates forty percent of today’s teachers were
leaving the profession within the first three years, and up to fifty percent leaving within the first
five years, it is easy to understand that while there may be certified teachers, they are not in the
classrooms (Teaching Times, 2001; Coeymann, Jonsson, Teicher & Wiltenburg, 2001).
Currently the State of North Carolina has a need to fill 10,000 vacancies and only produces 3,400
new teachers each year.  New York anticipates needing to hire one-tenth of its workforce or
8,000 new teachers (Coeyman, Jonsson, & Teicher 2001).
This article reviews some of the past research that has explored the teacher shortage, and
describes a study conducted to identify reasons current educators entered the field of education
and reasons why they would encourage their own children to enter that field.  Additionally, this
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article looks at the reasons current educators would not encourage their own children to enter the
field of education.  By looking at the data, it is the position of the authors that a factor in the
teacher shortage may be directly traced to teachers not encouraging their own children to enter
the field of education.
Reasons for the Shortage
Three of the most common reasons cited for the shortage are retirement, salary, and
teacher morale.  A study conducted in the State of Texas indicated that public school teachers
had an average of 21.8 years of experience (Corwin, 2001).  This level of experience would seem
to support the idea that there is a surge of retirements across the country.  The State of Missouri
offers teachers early retirement in which teachers may retire with 25 years of service and may
draw up to 75% of their best five year’s pay (Thomas, 1998).
Teachers are grossly underpaid.  Teachers relative standard of living is at its lowest in 40
years (Coeyman, et.al. 2001).  Study after study in Missouri and other states show that salary is
the major barrier to entering the profession (Hardy, 1998). Researchers have shown that 73
percent of the teachers who left the public schools and 70 percent of those who left private
schools entered the business world because of salary (Thomas, 1998).  One of the reasons for the
shortage is the salary of teachers when compared to other professionals.  A survey conducted by
the American Federation of Teachers (AFT) indicated that teachers with 16 years experience
only earned an average of about $40,000.  Engineers with the same experience earned about
$68,200, computer scientists $66,700 and accountants about $49,200 (Shure, 2001).  No one ever
said that getting into teaching would make one wealthy, but teachers should expect to have a life
of economic dignity.  Teachers should be able to purchase a home, send their children to college,
and retire with enough assets to maintain a modest standard of living (Colb, 2001).
Teacher morale or satisfaction is cited as a reason for the shortage. Morale has been
connected to a variety of issues ranging from discipline policies to academic support.  Many
view teaching as low-status work, with teachers being semi-skilled workers (Ingersoll, 1997). In
the State of Texas, teachers were asked the main reason for morale problems in their schools.
While many may believe that salary would be at the top of the list, the study showed that only
14% cited salaries as the main morale problem.  More important was the treatment teachers
received from administrators and student attitude and behavior (Corwin, 2001).  According to the
NCES report, public school teachers who left the profession because they were dissatisfied with
teaching cited inadequate support from administration (Thomas, 1998).
It should also be noted that teacher morale is associated with a sense of respect and
appreciation.  Teachers must be viewed as professionals who are part of a team that helps
students succeed.  This view allows teachers to be supported and in turn to be supporters of
parents and the schools teachers and parents serve.
Comparing the Shortage to Denominational Decline
Teaching may be viewed as a calling.  In looking at the premise that teachers are not
encouraging their own children to enter the field of education, the authors reviewed some of the
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literature with respect to growth in religious populations.  Denominations have always depended
on internal growth to maintain their membership, depending on its own offspring for the future
growth of the church (Luidens, 1996). On average 85 percent of Catholic infants baptized
between 1982 and 1990 show up for first Communion (Harris, 2000).  This self-preservation
would indicate that young Catholic families continue to be part of the church and encourage their
children to continue in the Catholic faith.
The Christian Century Foundation reported that of the 50 percent of U.S. Jews who
married outside of the faith only one-fourth raise their children as Jews. The nine major main
line Protestant denominations lost 22 percent of their membership between 1970 and 1997
(Harris, 2000).  While not specifically addressed it does seem to indicate that parents may not be
as influential with regard to children staying in the ‘family’ denomination as in the past.
The Current Study
The study described in this article was undertaken to add to the literature on what factors
impacted current educators to encourage their own children to enter the field of education and
what factors impacted current educators to discourage their children from entering the field of
education.  In a sociological examination of the teaching career, Lortie (1975) looked at the
continuation theme as a reason people enter and remain in the field of teaching.  When asked to
name a significant person that influenced or attracted them to education, an educator, or former
teacher accounted for 36% of the total.  Principals and superintendents accounted for 27%, and
parents accounted for 11%.  It is clear that teachers have an impact on the students around them
as students choose a profession.  When the teacher is also the parent, the influence is increased.
Participants in this study were randomly selected from the 2001 membership of the Missouri
State Teachers Association.
Population
The population surveyed for this research was generated from a representative sample of
approximately 33,000 members of the Missouri State Teachers Association.  The current
membership list was obtained by permission from the Missouri State Teachers Association.
Data Collection
Participants were asked to complete a survey during the fall of 2001.  The survey
instrument consisted of four sections.  Section 1 collected biographical data about the participant.
Section 2 asked participants to rate, using a Likert Scale, reasons for entering the field of
education and to what extent they would use these reasons to encourage their child to enter the
field of education.  Section 3 asked participants to rate, using a Likert Scale, reasons for not
entering the field of education and to what extent they would use these reasons to discourage
their child from entering the field of education.  Section 4 asked the participant to respond to
three questions: (1) What is the most important reason for you to encourage your children to
enter teaching? (2) What is the most important reason that you discourage your children from
entering teaching? (3) If your parents were in education, did they influence you to enter
teaching?
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Data Analysis
As the surveys were returned, all responses were tallied.  The data was treated using a
Spearmans Rho.  The proportion of returned surveys was fifty-two percent.
Working in a collaborative process, the study began by researching the teacher shortage.
The search entailed collecting journal articles related to the teacher shortage topic. We then
organized the articles into subtopics for a more objective analysis of the supposed problem. From
the information collected we formed a hypothesis proposing that there is a shortage of second-
generation teachers.   We designed a four-part survey to test this hypothesis. Part one of the
survey asked for biographical information. Part two asked participants to designate the degree to
which they currently encourage, did encourage, or would encourage their own children to enter
the field of education. In part three participants were asked to identify encouraging and
discouraging reasons for their children to enter the field of education. Participants responded to
these items on a Likert Scale of 1- never use to 5- always use. Part four asked participants to
answer three open-ended questions revolving around the previously rated topics. After collecting
the surveys, we began entering the data collected into the SPSS statistics program. Once the data
was entered we ran Spearman’s Rho correlation test. The Spearman’s Rho showed several items
significant at the .05 significance level; therefore we ran a Discriminate Analysis to find
significance between those who encourage at the never/rarely level and those who encourage at
the usually/always level. The discriminate analysis was successful in narrowing the predicting
indicators for the study.
Findings
After compiling the results of the survey, those results were categorized and statistically
analyzed the findings. The categories involved detailing information about the respondents, such
as age, years of experience, and type of degree held. In the realm of statistical analysis, we
performed and itemized a Spearman’s Rho correlation, a crosstabulation test, and Discriminate
analysis procedure. Additionally, we excerpted some responses to the short answer section of the
survey.
General Biographical Demographics
Of the 187 participants, 57% were 41 years of age or older, 8% were under the age of 25,
and 34% of the respondents fell between the ages of 26 and 40. Eighty-six percent were female
and 14% were male. In relation to highest degree earned, 40% held a bachelor’s degree, 55%
held a master’s degree, four percent held a specialist degree, and one percent held a doctorate
degree. Fifty-four percent of the participating teachers had greater than 20 or less than five years
of experience. This left 18% with six to 10 years, 18% with 11 to 15 years, and 10% with 16 to
20 years. Teachers with children comprised 76% of the survey respondents, whereas 24% had no
children.
Factors for Encouragement
To provide an interpretive basis for examining the specific factors teachers cite when
encouraging or discouraging their children to enter the teaching profession, the participants
denoted the general level of encouragement they give their children. Twelve percent never
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encourage, 20% rarely, 38% sometimes, 25% usually, and 5% always encourage their children to
be teachers.
After performing a discriminate analysis procedure, eight reasons for encouraging or
discouraging were significant. In table one the reasons are listed along with their Spearman’s
Rho, and level of significance, all chosen due to their significance levels being closest to .000.
Table 1
Reasons Spearman’s Rho Significance level
Salary/Fringe Benefits .278 .044
Personal Challenge .346 .005
Prestige/Status .383 .013
Time to Spend with Family .336 .013
Importance of the Profession .465 .001
Enjoy Working with Children .267 .026
Salary -.205 .043
Lack of Respect -.269 .020
Of the respondents who sometimes and usually encourage, 69% always use the reason
‘enjoy working with children.’ Seventy-two percent who usually and always encourage
sometimes and usually do so because of ‘time to spend with family.’ Of the teachers surveyed,
88% who always encourage sometimes, usually, and always place emphasis on ‘importance of
the profession.’ Finally, 71% who sometimes and usually encourage usually promote the reason
of ‘personal challenge.’
These statistical findings were reinforced through the responses to the three final
questions on the survey. Some of the respondents’ comments were as follows.
Question # 1: What is the most important reason for you to encourage your children to enter
teaching?
l You have an immediate opportunity everyday to make a difference in a life and in your
community.
l Children need positive role models and the example of morally decent adults in their lives.
l Job security.
l Flexibility of time and also location.
l Time to spend with family.
Factors for Discouragement
Of the teachers who responded to the survey 62% who sometimes and usually encourage
would sometimes and usually discourage using ‘salary’ as a reason.  Sixty-eight percent that
sometimes and usually encourage would sometimes and usually discourage due to ‘lack of
respect.’ As 63% sometimes, usually, and always encourage they would rarely or never use
‘salary/fringe benefits.’ Similarly, 62% of those that sometimes, usually, and always encourage,
rarely or never use ‘prestige/status.’
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Question # 2: What is the most important reason that you discourage your children from entering
teaching?
l Low salary.
l The amount of paperwork and lack of respect.
l State mandates.
l Long hours.
l Discipline is out of control at times.
l My biggest problem would have to be dealing with older teachers who are unwilling to
change.
l 
Question # 3: If your parents were in education, did they influence you to enter teaching?
l My mother was a teacher and she mostly discouraged me from becoming a teacher.
l They tried to stop me from getting into it!
l Father was – did not encourage me to teach!
l They tried to stop me from going into it!
Summary
Teachers in America are motivated and inhibited to teach due to various factors. In many
cases intrinsic motivation outweighs potentially career inhibiting factors. School districts are
working towards alleviating the current negatives associated with the teaching profession in an
effort to recruit quality educators. The reasons teachers discourage their children in choosing the
education profession coincide with the apparent causes of the current teacher shortage. The
current and second-generation teacher shortage appears to be caused by a lack of salary,
prestige/status, respect, and student discipline. Though these attempts tend to target extrinsic
elements, they are a step in the right direction. To promote a sizeable influx of second-generation
teachers in the next decade, these strategies need to be coupled with encouragement toward the
education profession in current teachers’ homes. However, this cycle of support will not begin
until the concerns of today’s educators are addressed.
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